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Liberal Arts Program Assessment Report

The 2007-2008 Academic Year Liberal Arts Program Assessment targeted program learning outcome number 2: “Articulate and understand their experiences through effective writing, reading, speaking, and various modes of artistic expression.”

The assessment plan that the committee decided to follow was to collect an 

example of written work from each of the 200-level English courses to examine the students’ understanding and ability to articulate that in writing. 

Written samples from all of the students submitting work for a single assignment in each class was collected from the following courses: 

EN 201 and 208 from Fall 2007 Semester

EN 210, 204, 208, and 209 from Spring 2008 Semester

C. A rubric examining four specific areas of understanding and articulation was 

     created, with a scale from one to five to represent competency in each area. 

     [Please look under heading II for a copy of the rubric and scoring table.]

The four areas are

Content

Vocabulary

Style

Grammar

The rating scale is from 1 to 5

1 represents unacceptable work

2 represents below adequate or basic expectations

3 represents adequate performance, basic competency

4 represents intermediate, beyond basic competency

5 represents superior performance and competency

Because the Liberal Arts Program is inter-divisional, faculty to review the 

     student writing were selected from both the Math/Science and the Lang./Lit. 

     divisions.

Dana Lee Ling

Deva Senerathgoda

John Saber

Wilson Kalio

Anna Dolan

Brian Diettrich

Megan Boes

Andrew Boes

Karen Nelson

The assessment was conducted on Tuesday, May 13; and 131 samples of      

student writing were evaluated.

Each sample had the student’s name removed so that the evaluation          

was anonymous, and each sample was then assigned a number for future reference.

While the general topic of each writing sample should have been clear, 

the course identification was also removed, and one aspect of the content assessment of each essay that was evaluated was whether it stated clearly its own purpose and main idea.

Each essay was reviewed a single time, and the rating for each of the 

      four areas was recorded separately.

Please see the associated document called “Assessment Data” which accompanies this report for the actual data collected.

The student work, rubric, and evaluation record are filed in Office Three of the Languages and Literature division.

The Assesment Rubric and Scoring Table

A. The Rubric


1
2
3
4
5
Content


No clear ideas expressed; plagiarism; obvious misunderstanding of central ideas


Some effort to express a clear idea, confusion of ideas still obvious and distracting


Demonstrates working or basic understanding of central ideas expressed in essay
Midlevel ideas expressed, noticeable effort to go beyond bare minimum in discussing ideas
Demonstrates superior mastery of central ideas; original and creative application of ideas
Vocabulary


Inappropriate and incorrect diction that makes 

comprehension nearly impossible 


Poor use of vocabulary and diction; comprehension seriously hindered because of poor vocabulary
Consistent and appropriate use of vocabulary for context; understanding not impaired by incorrect use of relevant terminology


Uses unexpected but appropriate terms, shows some awareness of subtleties of diction


Employs wide vocabulary; evinces mastery of subtleties and connotations of significant terms
Style


Lack of any recognizable structure or organizational idea


Observable but inconsistent effort to write paragraphs and/or essays; loses track of its own organization and/or formatting
Demonstrates basic ability using common rhetorical patterning, para-graph form and essay structure (including a thesis statement); follows appropriate formatting and citation style
Demonstrates a relative level of ease in using rhetorical patterns and formatting guidelines (including MLA citation style); use of patterns is engaging and interesting


Demonstrates superior facility with rhetorical patterns and MLA citation style when applicable; complex structures employed
Grammar


Grammatical structures so incorrect that meaning is difficult to fathom


Enough grammatical errors to interfere with reader’s comprehension: 


Grammar usage consistently correct enough not to distract from the meaning of the text
Midlevel skills using grammar demonstrated; some complexity of grammatical constructions, little enough misuse to not interfere with comprehension


Demonstrates excellence in use of grammatical forms and structures
B. The Scoring Table 

Essay Number _______



Initials: _______

Area
Content
Vocab.
Style
Grammar
Total(/20)
Average

Scores

Assessment Results

A. The average scores for each of the four areas assessed on a scale from 

    1 to 5. All data in this section represent the mean of 131 samples of student 

     writing.


1. Content



This category reflects student understanding, one of the two details  

articulated in PLO number 2.




The mean in this category is 2.84.



2. Vocabulary

This category reflects both the students’ understanding and ability to articulate their ideas, both outcomes stated in PLO number 2.

The mean in this category is 2.87.



3. Style

This category reflects both students’ articulation as well as their ability to understand their task, mentioned in PLO number 2.

The mean in this category is 2.67.



4. Grammar

This category reflects students’ articulation as mentioned in PLO number 4.

The mean in this category is 2.69. 

B.  I combined the scores for each paper for a total score out of 20, and the 

                average total for the 131 papers is 11.77.

Another way I looked at the data was to calculate the average score for      

each paper. Averaging these numbers yielded an overall average of 2.77.

Note: Education majors are also required to take these 200-level English 

classes, so this data reflects the work of students in majors outside of Liberal Arts as well as Liberal Arts majors. I do not have an exact count of which papers were written by Liberal Arts majors as opposed to Education or other majors.

Comments on the Data

A. Most of the student writing scores below level 3 in all areas, which means it     

falls somewhere between inadequate and basic-level performance. This means that both their understanding of the concepts and their learning experiences, as well as their ability to articulate what they are learning and understanding, are barely acceptable. 

B. This type of assessment does not and cannot account for subtleties in student 

     experiences and writing, and must also comprehend the variety of scorers. 

Recommendations 

A. Closer examination of student preparation for 200-level coursework must take   

place. In general, student ability to understand and articulate that understanding when engaging in the abstractions of Philosophy, Religion, or critical theory is not very sophisticated. The low performance level in the vocabulary and grammar areas complicates the achievement of the PLO as all instruction is conducted in English.

1. One idea is to make En 120b (Expos 2) a prerequisite for the 200 -  

    level courses

2. Participation in discussions about the new Developmental education 

program, as well as the GE Core changes, would help ease movement into a 200 - level class, and outcomes could also be streamlined and become dovetailed from one course to the next.

B. Committee discussion to create the assessment plan in May and August   

2007 produced the agreement on the need to revise and restate the Program Learning Outcomes so that the newly stated outcomes are directly connected to the ongoing assessment plan and procedure.

C. The ongoing assessment plan should rotate through the different types of   

student work and performance: not only writing, but speech, creative writing, music, lab work, and so on. The purpose of the Liberal Arts major is to provide experience in a wide range of knowledge areas and career skills, and so assessors should vary the courses and expressive modes that the students are practicing that are evaluated to better gauge total program success and needs.
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